s

Writing at The Ellis CE Primary School

intent

We aim to ensure that by the end of Y6, our pupils have developed a
lifelong love of writing with the skills they need for life beyond school.

We aim for our pupils to be able to express their thoughts and (deas

clearly through the written word.

We aim to expose our pupils to new vocabulary by providing language ~
rich environmwents and high-quality texts across the curriculum therefore
enabling all pupils to build a strong repertoire and understanding of

language.

We strive to ensure children have a solid grounding in transcription skills,

grammar, punctuation and spelling.
We aim to create a community of wrrters.

We aim for our KS1/KS2 pupils to re-read, edit and improve their

writing.

We aim to give pupils an audience and purpose to write for with

independence.
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lmplementation

Across school we firmly believe that ‘the writer in the reader’ and the ‘reader in
the writer’ are intertwined. By developing a love of reading we are securing the

foundations for creative writers.

We have adopted a wastery approach to writing, focusing on teaching and
reinforcing key skills through: repetition and providing numerous opportunities
within each unit to practice and fully master them. Each sequence includes
frequent short writing exercises, culminating in a more extensive written piece

developed by the end of the unit.

Every unit begins with a language rich text which fosters Cultural Capital by
engaging students with inspiring texts that expose them to diverse curriculum
themes. These texts serve as windows, offering glimpses into the wider world,

and mirrors, reflecting the students' own experiences and identities.
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Writing is taught through:

e Developing oracy and pre-phonic activities, developing fine and gross
motor skills and mark making opportunities.

e The teacher dictating sentences for pupils to practise applying these skills
so that their working memory doesn't become overloaded by the
demands of composition.

e In EYFS and KS1 Writing is taught through Read Write Inc, Get Writing
which uses dictated sounds, words and sentences containing the phoneme
— grapheme correspondences taught.

e Knowledge of what to write, as well as how to write. Teachers provide
frequent modelling, examples and opportunities for practice so that
children can develop their writing. Pupils are also taught knowledge of
the conventions of the writing they are creating, and the tools which can
help them achieve their purpose.

*  Knowledge of grammar needed for composition. Pupils are taught how to
construct and combine sentences. The currviculum is organised so that
pupils are taught to use a variety of different sentences. Teachers model
which is then followed by extensive deliberate practice.

e TAS support significant groups of pupils to lead the development of
writing according to pupils individual targets.

PEDAGOGY

Making omerlins
Generatve lear ring

SUaCER retnevel oractice
Cen you still?

% 3
‘What scrething is and what itisn's
Lhe o seattalds
Acties participaticon |A)
Daring classracm:

Review/
revisit —t

> ASSESS(A) >

Queeslalnz filive, aamrens,
punpuselul, aclive, prokine
Live fzedback
Fusilive fezdback Lo wizale learning akilile
[hildren fasding hack |/ prer amessment
Genclive irgg [Lhinh it say i wach i
o T meaning actively

Metarnonition, self- 1atln
Tagk completion dosz not equate to learning
Chicking undcrszanding
| nrklng for misconeeptians nnt mistakes
g chiltdre Frespint:

= CARtrAS, CAtEEOrEe o -
Cealfree prehiems

varlstioe [varied tiuency)
Ceer knowlerga s the goal

eARTUCHNE Meaning Actluely (2]
Wheilily by wraspers
Inielligent raciice (nolizing)
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1. Review
All lessons start with carefully planned review of known spellings,
vocabulary and sentence structures. Children become masters of using

these words and sentence types and can apply these throughout the unit

of work.
Teachers use:
Robust Vocabulary Instruction to deliberately
teach the meanings of Tier 2 words from the key text
4. R Dictated sentences to wodel and teach age -

appropriate spellings, punctuation and gramumar.

Throughout the course of a unit, teachers innovate

these to ensure pupils understand how they can be
2. Revisit

used flexibly within their own work.

3. Precise
teaching

2. Revisit
4, Guided

e Teachers activate pupils’ prior knowledge relevant to

the day’s learning objectives. Teachers use this to

support their assessment of current knowledge as well
5. Independent

application as address any misconceptions before introducing new

learning.

e.g., A lesson with a focus on expanded noun phrases,
might begin with pupils writing and editing their own definition of a noun,
and then listing the nouns they can identify in a familiar image based on the
class text. Teachers ensure that pupils are fully secure with the requisite

knowledge before moving on.
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3. Precise teaching (My turn)

Pathways to Write supports teachers to give careful explanations of the new
content and to use precise, age-appropriate technical vocabulary. While
most of the lesson is in the context of the class book, some examples in the
precise teaching part may be in an everyday context to ensure that all pupils
can access this and have a full understanding of the content before
introducing a more challenging context. E.g., Year 3 pupils learning about
‘while’ and ‘when’ as conjunctions may see examples in a school or home
context before examples set in the stone age. All examples and non-

examples are chosen carefully by the teacher.

Small steps are essential when teaching writing and to ensure that everyone
is able to ‘Keep Up not Catch Up’, so teachers ensure that concepts are
introduced in a gradual, clear way during teaching, and that there is no

opportunity for pupils to fall behind.

Modelling and articulating the writing process is a key aspect of the teaching
of writing which will be seen in some form during every writing lesson. A
teacher may model writing a sentence or a paragraph while articulating
his/her (deas, depending on the context of the lesson. Teaching of the

correction/editing process will also be included in this.

Precise teaching may also include: pupils making notes or carrying out
sentence-level work in their English jotters, exploration of examples and

non-examples, explicit teaching of where misconceptions can arise.
4. Guided practice (Our turn)

Teachers use guided practice to give pupils opportunities to experiment with
new words and grammatical features while being supported by high-quality,
carefully chosen resources, word banks and expert staff guidance.
Assessment for learning and active marking will inform this part of this

lesson and clarify any misconceptions that have emerged.

Guided practice (involving scaffolds) leads to independent practice. Scaffolds

allow accessivility and success.
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5. Independent application (Your turn)

All pupils have the opportunity to apply learning independently in a variety
of contexts linked to the text. Pathways to Writing ensures that writing
opportunities are planned into all lessons. Depending on the context, this
may be a short sentence activity or an extended piece of writing spanning

over many lessons.

Feedback

Teachers mark for misconceptions rather than mistakes and this may involve
looking at a book during a session or at the end of a session. Live feedback is
valued throughout the lesson to provide children with timely feedback and
enable them to act upon their feedback.

Checking for Understanding

Checking for understanding will take place throughout the lesson. Ongoing
assessment throughout the lesson will ensure that leaming is well scaffolded and
supported within each lesson. This will support teachers to identify where
additional guided practice is needed before children move onto their

independent practice.

Marking and Feedback

| Markin,
Specific guidance for marking Read Write Inc. activities
‘Fred Fingers' Practise
Children wark their own work with guidance from the reading teacher.
1. The teacher writes the word on the board.
2. The children:

o tick each sound spelt corvectly above and corvect errors.
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Spelling test
Children wark their own work with guidance from the reading teacher.
1. The teacher writes the word on the board.

2. The children:

o tick whole words spelt correctly and correct ervors.

Hold a sentence

Children wark their own work with guidance from the reading teacher.
1. The teacher displays the sentence on the board.

2. The childven ‘tick or fix’:

o tick correct and insert missing punctuation

o tick whole words spelt correctly above and corvect words with sounds spelt
incorvectly (write out the whole word above)

e insert a missing word with A.

Proofread — marking varies according to children’s needs and understanding
Children wark their own work with guidance from the reading teacher.

1. The teacher displays the edited sentence on the board.

2. The children:

o circle missing or incorvect punctuation and write the corrected ervor above
or in the appropriate place.
o circle any incorrect sound and write the corrected ervor above.

Vocabulary and Grammar (Yellow, Blue and Grey books)
Reading teachers verbally go through the correct answers with the children.

Reading teachers mark the children’s work after the lesson.
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The teacher:

* Ticks a correct answer and corrects ervors

Build a Sentence (Yellow, Blue and Grey books)

Live, verbal feedback is given during the lesson from the reading teacher.
Reading teachers mark children’s writing after the lesson.

The teacher:

* Ticks the work to acknowledge they have read the piece.

* Draw a line under any misspelt words that they expect children to spell
corvectly (based on previously taught sounds) and write the corvected ervor

above.

o Insert a missing word with A.
* Circle missing or incorrvect punctuation and write the corrected ervor above

or in the appropriate place.

Write About... (Green to Grey books)
Teachers assess and mark children’s writing after the lesson.
The teacher:

* Draw a line under any misspelt words that they expect children to spell
corvectly (based on previously taught sounds) and write the corvected ervor

above.

e Use ~ to indicate that a word needs inserting.

o Circle missing or incorrect punctuation and write the corrected ervor above
or in the appropriate place.

o Teachers may choose to provide either a positive comment on the children’s
ideas, vocabulary, or sentence structure, or suggest next steps for

improvement.
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o Ask children to write their favourite words in the Words to keep section at
the end of the Write About section (Yellow to Grey Get Writing! Books).

English Markin

Marking in English should be done in the moment where possible (active marking)

as this has proven to have the most impact.

When marking in English, teachers and support staff will use the following

techniques:

e Give feedback on whether the learning objective has been achieved and the
success criteria followed.

o ldentify the next steps in the learning process.

o Explain how the work can be improved by making sure the advice is age
appropriate and linked to the objectives of the year group.

e Use of RW! practises e.g. tick or fix.

e Correct spellings, particularly those appropriate for the year group.

o Corvect punctuation and grammatical ervors appropriate to the objectives
for the year group.

e Allow specific time for pupils to read, reflect, and respond to marking or

whole class feedback.

Assessment and Moderation

The RWI assessment process is adopted and used to assess the accuracy of
transcription in EYFS and Year 1. By the end of Year 2, children begin to
produce extended pieces of writing for assessment using the teacher assessment

Framework.

Writing across the curriculum

At The Ellis, we are dedicated to fostering a love for writing throughout the
day, ensuring consistently high standards in English across all areas of the
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curviculum. We help our children develop their spoken and written language

skills, supporting them in writing effectively across different subjects.

The strategies introduced through our English lessons are applied when children

engage with other curriculum areas, reinforcing their skills in varied contexts.

We also prioritise expanding vocabulary and deepening understanding of
linguistic conventions for reading, writing, and spoken language. By integrating
these opportunities across the curriculum, we ensure that our children
transition to the next stage of their education as confident and capable writers,

fully prepared to meet the demands of secondary school.

opportunities to:

Childven arve provided with the
Take part in daily Read Write Inc lessons including Get Writing in the
summer term.

Develop their fine motor skills (e.g., funky fingers, dough disco).

Be immersed in a language rich environment (both indoor and outdoor),
language is rich in both print and in language spoken and modelled by all
adults.

A language rich reading curriculum

Take part in learning activities (both child and adult led) that promote

acquisition of new language.

Provision is designed to provide a range of writing learning opportunities

n a range of contexts.
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Mark waking is encouraged both in our indoor and outdoor learning

environments.
Singing rhymes and action songs including Poetry Basket.
Listening with Lola is used to develop listening skills in F1 and F2.

Nuffield Early Language Intervention (NELI) is used to develop narrative,

vocabulary and auditory discrimination (phonic) skills.

KS21

Take part in daily Read Write Inc lessons where the children are taught
early reading and writing through daily systematic, synthetic phonics

sessions.

We engage children with stories through narration, speech and visual

(magery.

We develop creative responses to text through drama and storytelling
(hot seating, role play and conscience alley). This allows our children to

develop empathy with characters.

We delve in language by looking at the language used; we use techniques

such as text marking and creating role on the walls.

The Read Write Inc. Phonics Get Writing! Books contain a range of
writing activities for each of the Core Storybooks and selected Non-~fiction
books. They include step-by-step guidance to help children move from
writing simple sentences to extended texts such as invitations, letters,
descriptive texts and non-fiction texts. The Get Writing! Books also

include composition, grammar and spelling activities
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KS2

Children are immersed in a language rich environment; language is rich

in both print and in language spoken and modelled by all adults.

Children are explicitly taught spelling rules on a weekly basis. There is an

expectation that children will spend some time at home learning their
spellings. In years 2, 3 and 4, this is based on the Read Write Inc spelling

programme.

As children begin to build their knowledge punctation and grammar, 5~

minute sessions deliberately designed to revisit this knowledge are taught

daily. This allows teachers to check that children are retaining knowledge
from their own and from previous year groups and plug and gaps in

knowledge that may emerge.

Children develop creative responses to text through drama and

storytelling (e.g., conscience alley, role on the wall, hot seating).

Children are given opportunities to write authentic pieces of writing
through carefully planned activities. Children will develop their own

authorial voice.

We note and develop inftial ideas drawing on reading and research where

necessary. We use a variety of planning tools (e.g., story mapping, double
bubble).

Children plan their writing by identifying the audience and selecting the

appropriate form.

Children follow the ISHA (Improvement in School through Handwriting
and Art) handwriting scheme.
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Impact

Children will have a genuine lifelong love of writing.
Children will be able to write at length with accuracy and speed.

Children will be able to apply their knowledge of reading to acquire new

knowledge and build their own wider repertoire of vocabulary.

Children will be able to express their thoughts and ideas through the

written word.

The reader in the writer will be evident in children’s written work as

they develop their own authorial voice reflecting on what they have read.

Data will reflect the children’s progress in writing.
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Writing Overview

EYFS (from the Summer Term) and KS1 (Until the Spring term of Y2) follow
RWI Get Writing!

The Read Write Inc. Phonics Get Writing! Books contain a range of writing
activities for each of the Core Storybooks and selected Non~fiction books.

They include step-by-step guidance to help children move from writing simple
sentences to extended texts such as invitations, letters, descriptive texts and
non-fiction texts. The Get Writing! Books also include composition, grammar
and spelling activities. This programme focuses on teaching children how to
effectively write words and sentences that align with their current phonetic
abilities.

The table below outlines the writing activities that each phonic group

encounters:

Ditty to Green Yellow to Grey
Hold a sentence Red rhythms
Build a sentence Spelling green words
Write about Hold a sentence
Build a sentence
Proof read, spelling grammar

Green to Orange

¢ Hold a sentence Vm‘:ahu lary
i Write about
+ Build a sentence o
+  Write about ipt:t Iﬂg test -
¢ Proof read artner proot rea
Words to keep
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Y2 then transition on to Pathways to Write.

An example of texts and writing outcomes:

3 g : Spring 1

Texts Seal furter by Kichas| Winter's Child by fngela Skone Age Boy by Satoshi Big Blue Wha'e by Niccla Jourmey by Aaron Becker Zeralta Giratta
Lareman Rabenlister Kitamura Hauies lithy 3T bales by lerhe hy Bianne Hinfmeyr
Dz-cing Bear by Michzel lce Palace by Rocert Bwincells. The lron Man by Ted Hughes This meorming | meeta whals by | Dohety
MoTpurgo Wichoa! Morurgo

Writing Outeome outcome. ‘Cutcome Ficthon: write a Jutcome Qutcome outcome

Tuteome HAcnunt: [strerin rmle 1 ehinn: frntasy stary nasad sy setin thefisone Ape sersuasinn: leafl=t parauating | Luhion: sdventice story hrssd  Persiasion: tairism leafler fnr
Greater Copth on afabie Greater Depth: wrte from fortho grotootion of the Blue | on Joumey using the language  Parls/Spvpt

wriee & letter from Girannad
1 raspo-se o ane ol bis
gramdens's ietter

Greatar iepth

point nfwir

Marralive TTom 4 different

the P11V of a person fram <he
Slore fige

Progression within the scheme:

whal=

Gredler Duplh

nefunte a fact file 2haut
endangered sea vieslures

af ilerl= Nnherty

Greala Dupth

Inrhude 3 new sotTing route ta
Bead Dren one plavs inle
angthor

{irpater Bepth
Inciude & section ol 2
rrscarched Carks landmark

Pathways to Write is progressive to ensure that learning is built upon year by. It

allows children to know and remember more by breaking down objectives into

smaller steps in each year and building upon them Here is an example of

progression within Information and Non-Chronological Reports.

Information and non-chronological reports

Y1/2

Y3/a

Y5/6

Year 1:

Wirile simple sentences linked Lo Lhe Lopic
Write in the present tenss

Link ideas throuzh subject or pronoun .8
Bats arc black. They fiy at night

Use specific vocabulary linked to the topic
Use facts from rcscarch

‘Write with clear and precise description
Write in the present tenss

Use layous features e g. title, sub-
neadings, infroduction, grouperd
‘nformation

Year 3 /4:

Bold are additions for year 4

Use specificep lruil bats, 2nd sume
techmical vocabuiary e.g. nocluimnal,

mammal

Usze precislon In tzchnlcal vocabulary

Use description to compare and contrast
e.g. bats are one of the smallest mammals
Write in proscnt tense [oxcept historic

reports)

Usc layout features c.g. qucstions to draw
in the reader, hicadings and sub hcadings,

Year 5/G:
e Use precise word choices

s Sclect language to appeal to the reader
¢ Clarlfy technical vocabulary

e Use g formal tone

& Adapt formality to suit purpose and

audience

¢ Use fronted adverbials e.g. also,
additionally, usually, cammanly

e Provide well-developen tactual
intformation for the reader

paragraphs to group related ideas,

dicgrams

+  Manipulats styls for specific purpose and
audience (hybrid texts)

= Include @ surniar isi

Bold are additions for year 6

1§ slalement
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Here is an example of progression within the National Curriculum Statements

covered in the scheme.

NC focus

Grammar =

Word

Year 1

Lise plural noun s ffixes -
sand e

Add suffives to verhs
where ro change i=
needed to the root

{hange the meaning of
werbs and adjectives by

Year 2

Faret nouns osing
sulfines such ss —pess, —
erand by compounding
[far examnle,
whitebnard, superman]

Form ad)octlves using
suffixes sich as —fid, —
less (A tuller list of
suffixcs can be found on

Year 3

Form nouns with a range
of melizes [Tor axarmple
supor—, anti—, auto—]

Uke @ or an arcnrding to
whether the next word
begins with a vowel or
consonant

ar 4

Recogniss the
grarmebival villerence
between plural and
possessive 3

Uza ctandard Engllsh
forms for verk Inflections
instead of local spoken
torms [for example, we
were Instead of we was,

Year 5

Eonvert nouns ar
adjeciives inlo verbs
using sufflxes [for

ates ise; i

Bwamnle,

Use verb preflves [for

cxarngle, dis—, do—, mis—,

nver— and ne—}

Year 6

Recogniss vorahidary
and stiustures fur formal
speech and writing,
including subjinetive
forms

adeing profboun
poge 46 in the yoar 2
spelling section in Fnglish
Appendix 1)

Usz the suffixes er. est
in adjertives and 5=y
in Standurd English to
turn adjectives Into
arwerhs

or f did instead of | donc]

Coverage

Each unit documents the objectives for each year group linked to spoken

language, reading comprehension and writing

r language:

Lintir aned rmspored

sk pefevsnt guestions

Build woabistary

hirticulate ard justify ams e

Speak atidiily and fisrthy

Farticipete in dsoussons, presentations, performances, role play, impravisasions
arvl e b e

Sedect and wve appropriate registers for eflective commumicsion

Hencting camnpre e reion:

Fead for arange of purpeses

Prodict from detalls stated and fmph ed

Ichant iy amain bk s drarsen From mices thian oo p
Identify how language, stracture and presertation contr bate ta mezring
Fatrigve and recoed information fram non- fiction

Pasriicipste fn disonssion sooat books

ph aned sumimartse

Wiriitiing om pisithen:

Frasm wariting: by discussing the strocture_ vecabs and grarnmar of sionilar viriting
Diggusg and record ideas

o mpeager sl rehegrse san{eries o7 aliy

Propose changes to gramms anc wecabulang 10 imgroes ¢on sstangy

dsesa the effectiveness of owrn and sthers' wriring | Mostery kbey]

Proof-read foe spefing and punctuation errars

Fezad skaud coan writing using approprists intonation snd controfmg the tone and
Wil e S T T wzan g i closr

Developing Vocabulary

composition.

Samman 1

Lizten sevd
rasr

Al mocatulary

Arthoksie ond

WithaE teling piinds it they s geing T Faman b2, anvd wEheit s henadng the i the
scneoe, [kion ko the reserding of whaks voealisations:
BT A AL B, LS bR P IO R

Whor i
e ey At meplner e b e 7

o iF mears amdiing 7

s prerpills e make predhciioes about Shie bt they will be using.

xrtin g e moise?

Vimaulary do Wiy

Pt gl wet v o e bk Pat Wbl meentionain the Bk port o the stary
e neasuners)- (ke the bird sards 5o thot cadh group hes o set of bed plctures ond o set
o checcripdiors of hisds, Ak puplstoread the description in order 1o ety the bicds
mHiching the cescriprioes with the imeges.

W s
Bdich

e O i Ghoa it Fechid thE Birch mighe St [ e SI00. mEking nic: Beneeen the
the sosrs. beeand warlin

Lok a8 the Fronk coner of Thiz marning | mat o whal e, ond mate further pradictiens abeat
setting plod and charncters. dve there any ks fo Bhe scunds s fennd 1070 fo the Binds®

¥ she pupiis suggest that the noses weee made by whol s a5k them (0 sugeest whos the
el g be “savying’ it oecting on e fross oower, snd what the boy might be saying
T e s o T o e o8, o el e tecbioaes dre rieeies Iy wliafes, (e F el

Fcod tho Elurh
{H scuwes voc b dery: tharghe prasoking. roodhing, fulfil, reithe risor, dhores of the Thames
Bl the picture Con pos work ot wear e Phomes” i Wfior s o Shoes'?

M LB i TESATE of DS TRess g thil the adiahe s & share popils’ knmakdge
 bout whart the "damage’ 5 that humans <re doing to the planet. Pugils record theie
thoughts and predictions by anotating e pictuns of the Sont oeeer. 3 peech bubbles can b
wznd to recerd the mazssge fom. thewhel e and the boy's rephy.

Alongside key writing skills, Pathways to Write also builds in extensive

opportunities to develop and apply vocabulary. Vocabulary boxes are in every

unit and give guidance on tiers of vocabulary and of the vocabulary that is

developed within the unit. This includes opportunities for application of the
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word list words for years 3/4 and years 5/6 and common exception words for

year 1 and year 2:

Developing vocabulary

Developing a rich and varied vacabulary is a key skill which supports all areas
of learming. Vocabulary falls into different categories:
Tier 1 — Day to day vocabulary usually spoken in the simplest form
e.g. bag, table, run, shop.
Tier 2 — These words can have the same meaning as Tier 1 words.
However, they are not used as frequently e.g. satchel, desk, sprint,
grocery store. They can also be words which have more than one
meaning.
Tier 3 — These words are more technical and subject specific.

Vocabulary to explore within this unit

_T;:::;ir;t a Developing Vocabulary
actually knowledge protected mammal
althiough guestion creature blowhaole
consider sentence surface bafeen

earth separate bristly kerill
enough special Eulp shrimp

guide therefors slithers shaal

heart various nudges sieve
increase weight feast blubber
important shallows Equator

stranded dawn charus
a = angua

In line with the English National Curriculum, we believe that speaking and
listening is fundamental to children’s development, and that confidence in this
area is essential to be successful in all areas of English. Knowledge of language

underpins progression in spoken language, reading and writing.

Speaking and listening skills are divectly taught, modelled and sensitively
encouraged through whole class, small group and partner work.
Opportunities across the whole curriculum are planned for and developed.
Children play an active part in presentations, topic talks, debates drama
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activities and performances. Stem sentences are used to encourage
discussion. The knowledge our children retain about topics is then
articulated with children making worthwhile contributions. We use many
strategies to encourage the children to remember to use new vocabulary in
both their written and spoken language. Oval composition is used to
practise granmmatical conventions and different sentence structures.
Dictation is a tool used to help our children practise spelling and
handwriting. Each year group has identified oracy skills which outline
explicitly what our children should know and be able to do to ensure they
can ‘Say It before they Write It

Oracy

Cambridge

The Oracy Framework

Vocabulary

Language

Rhetorical technigues

Rhetonc

Progresslon of skills — Year 3

Physleal Linguistic Q
= Deliberately varies tone of voice in orcer to convey 1 Tc be able to use speciglist languaze to describe their own a’
meaning. C.g. speaking authoritztively curing an expert others’ talk,
talk or speaking with pzthos when telling asad part ofa 1 Touse speclallst voeaoulary.
—_— 1 Temoke precise language cholens c.g. Instead of deserlbing a
« Conslders position and posture whon addressing an cake as ‘nice’ using ‘del=ctable’.
dudience.

CognitiveTo offer cpinions that aren’™ their own.

lo reflect on discussions and identify how to improve
To be able W synignarise 4 discussion,

To reach shared agreement In discissinns.

Social and Emotional
1 Toadapr the eontent of thei- speech for a sperif c audience.

v lospeak with conficence in front of an sudience.

Teaching Ideas

+  bxpose students to & range of models for talk, e.p. oy mesting an expert or watching = talk online. Unpics why each speaker is
successful g how they establish their authority.

+  Develop a shared language to describe talk in the classroom through creating a clzss set of discussion gu delines’. These can be
used as success orilzria W suppe Lpopils Lo refllect on thein discussions,

o Introduce Talk Delectives’ L supporl pupils Lo reflect on their Lk and 12ise pupils’ awareness o whal makes pood discussion.

+  Spend time teaching puails what it means te ke a chair, 2.3, 2 chair should be preasred to 23k probing and clarfying cuestions and
encovrage others to do so too.

«  Scaffold pupils” summaries by allecating one student in 2 trio discussion the role of the “silens summariser’. While the cther

of the discussion.
+  Play “art culate’ with specialist sukject vocabulary

Experlences
lake on an expert role 2.8 te deliver a talk or speech as an astroleogist or archaeclcgist.

Nerame a starytellzr for an aurthentic audience.
Presenl Lo an audience ol clder or younger sludents,
Lhair a discussion.

Hold a class meeting.

o e
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Year 3 Language Stems

It is right / wrong becaussa...

lhey are different because

Language for argument | Language for comparing | Language of explanation Language of
and opinion and contrasting / description prediction
An argument for/against is... | They are the same / | __hecause I think... will happen
differenl because_ is . and because
csvioBses
I don’t like / do like._because | They are alike because they | When | _._because I predict..because
are both.....
| agree [ disagree with... They are similar because Itis.... and.... | think...will happen

It is [adjective) (noun)

because
I his is probable because...

| think / don’t think that .

After [ Before ...

After_.| predict that...

I believe... I think it looks it looks [/
feels/smells/scunds like...

It reminds me of._

This is a result of...

Inmy opinion... / My view is

| understand but / however...
| accept your opinion /
dedision bul/however .

I think that...

Howewver. ..

Also....

Building on what you’re
saying...

TRANSCRIPTION

Handwriting

At The Ellis, we follow the Martin Harvey ‘Achieving Excellence in Handwriting’
method. Staff will refer to the document ‘Achieving Excellence in Handwriting’
for teaching sequences, progression through year groups, language, letter
formation and language. This means that there is a consistent approach to

handwriting throughout school with an emphasis on language for learning.

Top Broken Line
.

Top Seolid Line i

Small letters ELULXZI

Bottom. Solid Line —— 1 =

Bottom. Broken Line—" |

Tall letters dkt

Short Lines

Tall lines

Tail letters

P9y

Tail Lines

North-east Joiug Line o~

R TTID CLNR I R 77 =

Duagonal jeining stoks

A Saunders/ E Edwards/ B Wise 2024




Starting in Foundation Stage, children have daily opportunities to develop
their fine motor skills.

Dough disco is utilised throughout school as a warm up for some

handwriting sessions.
We develop good habits for writing by ensuring:

Children use two hands to write (one to hold the page and one to hold
the pencil/pen).

There are six feet on the floor (four chair legs and their own two feet).
BBC, Bottom, Back in Chair.

TNT, Tumumy Near Table.

The paper needs to be straight or at a slight angle.

Left-handed children need to be seated carefully to make sure that they
are not touching elbows with a right-handed writer.

Children need to be taught the corvect pencil grip and they need to rest
the pencil in ‘its bed’. The top of the pencil needs to be pointing straight
over the shoulder. We need to make sure that there are no lazy thumbs
and so thumbs grip the pencil and are not folded over the pencil.

Sessions will be no longer than 10 minutes and will always start with a

warm up activity taken from the Achieving Excellence document.

To present work neatly and to write up work on to plain paper we will
use line guides with solid and broken lines, again choosing the size that is
appropriate for each individual.

We use the language that we have been trained to use during our sessions
with Martin Harvey such as:
o Top solid line, bottom solid line, broken line, short line, tall line,

tail line, joining line pointing NE, triangle, narrow bridge, coat
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hanger, our pen is an important delicate tool, magic writing finger

in the air, write on the palm of your hand.

We use lots of praise, teachers celebrate handwriting and promote self-

assessment, put a dot under the best one, now do one even better.

We promote peer assessment in handwriting “If this was my work, |
would be really proud because...” We give examples of how to form and
join letters and how not to form and join letters. When children are

writing the teacher is busy checking everyone’s writing.

Children will have a minimum of 3 handwriting sessions per week but
this may rise to daily sessions if class teachers feel that the children would
benefit from a brief intensive period. At the start of the academic year
and after holidays there will be intense teaching time where children will
be taught handwriting every day.

We do not join from b, p, s, y, g, j and q but we can join to these letters
(this is because we follow a semi-cursive scheme).

There is no looping on any tail letters.

The letter t is three quarters high, half way between the solid and broken

line,

Capital letter formation and number formation also needs to be explicitly
taught. Capital letters need to be tall and are never joined.

Pupils will receive a pen licence when they have dewonstrated that they

can neatly join their letters.

We celebrate handwriting around school as displays, through our social
media platforms, by showing it to other pupils and members of staff, as
often as possible.

Standards of presentation and handwriting in all subjects is monitored.

Handwriting is constantly monitored through whole class teaching of
handwriting and the teacher will pick up on misconceptions then and
address them. Teaching staff will provide verbal feedback throughout the
[esson.
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If a member of staff is unsure of how to form a letter or join, they are

encouraged to seek advice from the English Lead.

SPELLING

At The Ellis, we use the Read Write Inc spelling progranmune as the children
complete the RWI Phonics Programume, starting in Y2 and currently continuing
to Y4 (Y5 and Y6 currvently use Spelling Shed but in future years will also move
to RWI spelling).

The spelling programme:

o makes sense of the most complex alphabetic code in the world - 150
spellings of 44 speech sounds.

o builds upon teaching strategies and spelling activities from Read Write
Inc. Phonics

o (s organised in daily, 15-minute well-paced lessons

o provides plenty of writing practice, with a clear record of children’s

progress.
The progranune’s core activities teach:

o alternative spellings of vowels

o altemative spellings of consonants

e homophones

o the (mpact of adding prefixes and suffixes to root words
o spelling plural nouns

o ‘silent’ letters

o unusual letter strings

o word families.

It includes all the spelling requirements of the English National Curriculum Years
2 to 6, and revises spelling taught in Year 1.

Spelling tests take place weekly based on the spelling pattern taught.
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Once a term, the teacher will have a retrieval session where the childven are

tested on words from previous units that they initially struggled with.

Read Write Inc. Spelling Years 3—4
Curriculum in England matching chart

Mational Curriculum English programmes of

study Year ,ﬁ! _
‘Reading - word reading
Pupils should be tought to:

Apply their growing knowledge of root Throughout Year 3 and Year 4 grogramme
words, prefixes and suffixes (etymalogy and
morpholegy] as listed in English Appeandix 1,
both to read aloud and to understand the
miganing of new words they meet.

Read further exception words, noting the Throughout Year 3 and Year 4 grosrammes
unusual correspondences between spelling
and sound, and where these occur in the
woard.

{522 Handbook p.48 for match 1o Programme of study Year 3/4: Writing — trenscription objectives.)

English

Appendix 1: Spelling
Years 3 and 4 content

Adding suffixes beginning with vowel letters | Year & Unit & Suffises (4]

towords of more than one syllable (gdding suffixes beginning with o vawel)

The f1/ sound spelt y elsewhere than Year 3 Special focus 3 The short | sound

at the end of words speit with the lettery

The /*/ sound spelt gu Year 4 Special focus 1 The short u sound
speit gu

Wore prefixes Year 3 Unit 1 {dis-, in-) Adding the prefizses
dis- andin-

Year 3 Unit 2 (im-) Adding the prefix im- 1o
root words beginning with m or p

¥ear 2 Unit 11 (re-) Adding the prefix re-
Year 3 Unit 12 (anti-) Adding the prefix anti-
Year 3 Unit 13 (super-) Adding the prefix
super-

Year 3 Unit 14 (sub-) Adding the prefix sub-
Y¥eard Unit 1 (mis-) Adding the prefix mis-
Yaar 4 Unit 3 (auto-) Adding the prefix auto-
Year 4 Unit 5 {inter-] Adding the prefix inter-
Year 4 Unit 10 (ik, un-, mis-, dis-) Adding il-
and revising wn-_ in-, mis- and dis

Year 4 Unit 12 (ji-] Adding !L to words

beginning withr

The suffix —ggign Year 3 Unit & Adding -ggign to verbs to form
nouns

The suffix —y Year 3 Unit 4 Adding the suffix -y (ra
gdiactives to form odverbs)

5 Oncfoed! Lindversily Press 2074 This page may be reprociiced for wse solaly within the prvchaser's school orcollege
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¥2 Units ¥3 Units ¥4 Units ¥5 Units ¥6 Units
sorsound spelt a = prefix dis- and in- * Prefix mis- + Silent letter by * Suffixes 1
= Suffix -ly «Add -im to root = zhuh spelt -sure « Words ending - « Suffixes 2
« Suffix -y words beginning » Prefix auto- ible « Suffixes 3
o sound spelt kn with m and p » Suffix =ly *Words ending = » Suffixes 4
and gn « Suffix -ous » Prefix inter- able « Suffixes 5
= igh sound spelty = Suffix -ly *ay sound spelt = Silent letter t »sh sound spelt ti
» Suffix -ing »Words ending - eigh, ei, ey = Words ending - orci
s j sound ture s Words ending - ibly and -ably s sh sound spelt si
s 0 sound spelt a « Adding -ation to ous s Words ending -ent or ssi
= suffix -ed form nouns +5 sound spelt s¢ +Words ending - = Silent letters
»c sound spelt ch « Words ending ence «Spelling ei and ie
«sh spelt ch zhun spelt -sien s a2 sound spelt ei » Wards ending -
» Suffix <ion » Adding il *Words ending = able and -ible
= Suffix -iam * ¢ sound spelt -que ant, -ance, -ancy * Plural Nouns 1
= Prefix re- +g sound spelt -gue | shus spelt -cious » Plural Nouns 2
» Prefix anti- = Adding ir- to e shus spelt -tious
« Prefiy super- words beginning v | «shul spait -gial or -
» Prefix sub- » Suffix -ion ' tial

Y2 Special Focus

Y3 Special Focus

Y4 Special Focus

Y5 Special Focus

Y6 Special Focus

s Red Words s Orange Words s Short u sound ou s Letter string ough s Letter string -ough
» Homophones « Homophones +* Homophones s Homophones » Homophones
» Contractions #Short i sound spelt | »Possessive + Qrange words + Orange Words
» Apostrophes y apostrophes with » Hyphens
o u sound spelt o plural words s Common Mistakes
sor sound spelt ar
after w
* Possessive
apostrophes
Aut 1 Aut 2 Spr 1 Spr2 Sum 1 Sum 2
= the .l » today | = were « his - they = she .50  thene = some « friend - pull
-3 - of - said ® Was. - nas - D - e . by - wWhere - One * school - AUl
| e o . are - says wis . you » he . no . my . love - ance . put - hiouse
. - was . are « from o your - me -ao « here «come | wask « push - cur
= would * beshurnad = i = woLkd = pvergwhere - Many - fast = last = could i o old
- Every - evary = mind = again = breaking - Even = howr = behind = eye(s) «2ald » prowe
= who - last « Christmas | e great eeye | hold  path = find
p - Sire o goudd
« both . eye « Because | e would . = whale | = after = doar - wild !
¥2 | « most « halfway | » Tather « beautiful o past | = class = child « plant * =yeia) i
= bherause |« great
- parents = odd = anly = |ast = would | = could = obd T
= becatise - kind . parents = should - floor “ipeeplas | asbgein
- ECpErienoe - answser = actual = enough m Dbcycle » address
- axireme = Felbruany = calendar = guide = eight = FEign
« heard » grammar « describe = heart » experionent » ewercise
| = possible - cight - Question = regular « height
- pevent = thought = fonward = Sentence = straight » fibrary
= sivength = SUFprise = fruit = geparate = mention » madicine
= throwgh = beedieve ERAT] T =) = therafore - minute = opposite
= difficuft - promise - PO = warious = quarter = particular
= lemgith = potatoes = position = potatoes = thowugh = pressune
= although
- arive » appear = accident = build  actually « accidentally
= busy = disappear - century = cemtra = caught = breath
- Certain = farmious = Comtinue = Circle = business = breathe
= ordinans = favourite = parth = decide = complete = interest
W | = peculiar = imagine = histony = different = consider » knowiledge
| - strange « material  perhaps = early » guard o leam
= rememiber - D CAsion = probakbly - Orowp = increase = maughty
- gt = pospulan - s - inlarnd - inpriand  prumsems
= ocrasionally » special * warnen = natural « notice * possession
| = achievs » ancient * categaory = accarding - awkward « especially
= bruise = accampany = definite = amateur - competition - harass
= curiosity * aggressive = encellent = develop = correspond = hindrance
« desperate * comrmnity = interrupt = forty = criticise « indlivichual
Y5 | = disastrous - OONSCiEnce = privilege = frequently = guaranbee » MECSTIary
= embarrass = familiar = twedfth = gowernmert = pronunciation = muisance
- temperatuns = mischiswous = availabie = gusterm - e retary = bargain
= opportunity = nudsance = average = wvehicle = signature = shoubder
= impnadiataly o dirtinnang & Frrnre nianra - racta ANt w ungetahla
= meighboar = COmmunicats = ancient = accommaodate = equipmEnt = appreciate
- accupy * controversy * awdward = apparent  forsign » attached
- projudice - axaggerste = harage = arwironment = muscha - language
= saorifice = hindrance = himdrance = Existance w wacht » feigure
Y6 | = soldier = persuade = nuisance = explanation - EMLATEUT = lightning
w symbol » parfiament » privilege = physical = sufficient « manvelipus
- gueus = sincersly = vegerable = warlaty = programms = profession
» feCognise = interfere = ctomach = thonugh = determined = recommend
» CEmMETery = o0 mrmikhes = rhyrme = relevant - COMECIOLS = suggest
= rhythm
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COMPOSITION

Teaching composition in writing involves guiding students to express their
thoughts clearly and effectively through structured written communication. It
encompasses teaching the foundational elements of writing, such as gramwmar,
sentence structure, and vocabulary, while also emphasizing the importance of
organization, coherence, and style. Instructors often use strategies like
brainstorming, drafting, and revising to help students refine their ideas and
develop their voice. Encouraging critical thinking and fostering creativity are
key components, as students learn to tailor their writing to different audiences
and purposes. Effective composition instruction also includes feedback and
collaborative learning, enabling students to improve their skills through practice
and reflection.
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